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THE PRESENT SITUATION IN THE TEACHING OF AMERICAN 
^CULTURE ENGLISH COURSES IN JAPAN 

— Analysis of Jiyiior and Senior High"' '• 
School JBil^iBh Textbooks in Japan -I 

Kenji Kitao 

^ Introduction i 

Although Japan and the United States have had diplomatic and commer- ^ 
cial relations for a loiii/time, coniitiunication and understanding between the * 
two nations are still insufficient. More Japanese people are encountering 
more American people, products, information and cultu.re on a daily basis 
than ever before. Thus, bettfJ iinderstaixdinjg and comnuinic&tion between 
the citizens of the two cultures is necessary; ' 

Communication is affected by all aspects of culturre — the speakers*" 
languages and dialects,' their pfj^i^r experiences and knowledge, the social 
rtstrictiAns on directness of speecli, kinesics, etc, The Japanese and the 
Americans have very different cultural backgrounds aiul such differences 
are major barriers to communication between them. In the United States, 
the importance of teaching culture was well recognized after World War II 
and has jCecome one of the two nV&jor new emphases in the teaching of 
foreign languages in the I970*s, t?!e, other being individualized instruction.' 

American culture lias been emphasized in English instruction in Japtan 

■ ■ ■ ■ -I r 



icccntly, as coniinuiuatloii is stiossod. Howevei, no books and articles on 
what to teach about Ainciicaii cuhiiio aiul how to toacli it aio ayaihiblc 
in Japan. Veiy lew sUuUes in this tiehl liave been made, and none ol them 
\$ based on expoiinient or smveys witli a statistically significant miiiibei 
ol people acio^s wide areas ol Aiiieiican cnltnre.^ 

riie wiitei adnlTiiiisteied qnestionnaiies to Japanese students in the 
United States in oider to liiid oi!t how iiuich Anieiican cnltnie is taught in 
Hiiglish classes in Japan, how well it is taught and what cultural problems 
occuied to tiiose students, llic result ol tlie survey shows that there is litti? 
loundatiou lor understanding and communication between Japanese and 
American people. Hie Japanese students were taught very little about 
Ameiican cultuie in Iwiglish couises ol any level, so theii undevstam(1iig ol 
American culture was -quite limited. As a result they had some problems 
understanding Americans and coiiiiiiuiiication with them.*' 

The purpose ol tliis study is to Iliid out wliat is taught about American 
cultuie and how well it is taught in I ngJish courses in junior and senior high 
schools by examining the autliori/.ed (Moiibuslio-approved) IvngHsh text- 
books used in the classes. 

Cu^Uita^^^ ami English Textbooks 

There are niaiiy ways to investigate what and* how much is fauglit about 
American culture in secondary schools (junior aiiH som(\f-k\|^t scliools from 
seventh to twelfth grade) in Japan, such as tluVnigh examinations, obserya* 
lions, interviews, and other means. However, it is hard to obtahi acciirafjfe, 
objective icsults since what- is taught varies from place to place. Tlie easibst 
approacli is through the examination of I'.nglish textbooks. / 
t-t Tliis procedure is valid because, as Yasuo^KiMokawa has asserted. 
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Icxibooks arc (he inosl iinporfnnl clcincMil in school cdncalioii.' AH lexl 
books used HI cfoiiKMiliny aiul socoi\(laiy schools imist be aulhori/cd by 
fhc yinisl!y (v4' l;(hK*alioii.^*boy iwv sliiclly based on (ho guideltnos loifiui 
late^ by (he Minisliy ol l-diicatiofi. MosI (tMcliois iiso only one such lesi 
book, and lely upon ii enliiely while they (each biij^lish, riiereroie. lexl- 
boo^s aie the cenUvi oi bn^lish inshiiclioii and thus lesliict Ihe coiilenls 
ot English leaching. 

, Sxwoy Ihe audio-ljngual niellunf was Inst adopled in juinor l/igh schools. 
!,bnMy oral exeicises have been added lo l iiglish classes- in addilion lo Ihe 
U!^ial nradnig and li'anslaliug exercises found in imosI lextbooks. These lasi 
two types have less Inllueivce now biil aie slill The mairrfY)ci»^ of Tinglish 
instfucfion In siMuor high schools. I nglish leachiiig is based solely on texl- 
books. The teaching Iheie is alinosi eiilirely reading and tianslaling f rom Ihe 
lexibooks, Sitidenis read Mil* lex^books very altentively. so die Inn^ks do 
have greal uifluence and are cpjiie itnpoilani in l-nglish classes. 

In I nglish lexlb(H>ks. Ihe leaching nialeiials are luosi iniporlani in t^Mins 
ol oullure. Teaching inateiial is del!n^»d «s ^\*oncrele educalional conlenls 
selocled for learners in ordei lo accomplish ^their ediilalional goals."'' 

Along wilh granunai. vocabulary. rc\j|ding inalerials/ etc. ihe preseivta- 
lion of cultural Wornialion is iec(>giu/Vl lis one of Ihe !iu)sl iinporiaivt 
aspecis oi; lln^lish leVlbooks. Marcel DaiA has said lhal il is one of ihe , 
f'oui iniporlani broad trril<;ria for foreign laiJ[»uage texlbouks.^ Na;imitsu 
Aliara has offered four crilena in selecling teiiching nialerials. of vyilich tv^#>' 
are: 'Whether Ihe loacliing inalerials are based on daily life/' ai^cl „whetfier 
Ibey pjoinole inlernatioual uiiderslanding and comnuuricatio^.""' Akiyoshi 

S!iibasaki*has also pointed oul four ly^es of leaching inalerials thai are inv 

■ / < 
portion iiV expediting Ihe learning of Mnglish/lhe thkU one being material 



on the cultural backurouiul ori'ngUsh/' I he background culture ori-nglish 
is at least one of the loui most important items con tinted in liiglish teaching 
nuitcrials. ^ 

According tO the guidelines set by the Muiistry o( l.ducation, foreign 
language textbooks must include such items as daily life, inaimcrs and cus- 
toiiis, storit^, geogiapliy. and history o( the people wjio speak the language 
as well as of other people throughout the woild/^ Until about ten years 
ago, hftwever, (his was oidy a matter ol theory/not practice. Now teachers 
are bt'gimiing lo pay more attention to noidinguistic subject matter, accord- 
ing to the results of a (luestionnaiie.*^^ In addition, Atsuko Ikemiya has ' 
reported tlie following: 

In readers of ten years ago, literature and essays occupied 70% 
of the teaching material, but in the latest textbooks, only SWo, 
and biology, geology /chemistry , biography, and problems of cities 
have shown up. Cultural-aiithiopological and sociolinguistic teach- 
ing material has been gradually Introduced. However, »ince inter- 
nati(>nal exchange is getting more fretjuent and more intercultural 
comtnunication oi^^urs, such teaching materials should be introduced 
more often * ' 

9 • 
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As Ji/ne has passed, more cultural materials have been inchided 
in I'tiglish textbooks, and they Imve been emphasized more by ttj^achors. 
Recently, in November, l^>7.S, tlie third branch meeting of the Round 
Table Meeting of lipprovement fA English F.ducation in Japati reported 
that'sentence patteHis'and grammar had tended to bV emphasized too j 
y much and reminded teacfiers to emphasize all flvS of the categories i 
of teaching material. Ihe first was concerned with daily life, and the 
tlftfi was intended to promote international understanding.'^ 

People in the profeVsion of teaching Tnglish 'fuive emphasized the 
importance of the inclusion of culture in Hnglish texi^ooks, but unfoUu- 
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iiatcly tlic bunks ilo not have much ciill)^inl iiiloiination, and thoy »rc 
not iii^^MCsting. This honng loaohing inaleiuil has caused the students 
to h>se theit motivation to learn l ii^lish.* ^ Cnltuie can he one ol the 
lactuis that*ca!i inciease students' inotivatioii; liieieloie. nioie imeiest- 
ing cultural iten>s should be contained in I-nglish textbooks. 

In this papei ^•cultuie" is deluied as the knowledge and behavior 
that a people in the same language community have leained and share 
among themselves. 

Previous Studies of Lnglish loxtbooks 

I here have bt^en a lew studies on clilturc in cur'lhent linglish textbook^ 
in .lapan. One i,s on I fiu(!ish conversation textliooks tor senior high 
schools. ^'^'^ ^ 

Hatori\s Study. I he study on I riglish conversation te;cthooks was 
done by llrfoyoshi llatori.'** lie reviewed six l-nglisli conversatif^n text- 
books used iVsemoi high schools at that tinwk'^ He c()hipared ir) their inside- 
covei tnatejral, their appendices, the number ot units, their contents, thcir 
organi/ation. and ^he patterns of I'nglish usage contained therein. . The 
Suimnary in ' *^ limited to the first three aspects that concern culture. 

Since the purpose of Vnglish conversation courses is to teach the ABC'^S 
of daily conversati(Mi in bnglisli, their subject matter is concerned with the 
daily life of students ''at home, at school, and in society J ^ Table I shows 
that all the textliooks (^1 b'nglish coiw^rsation have more information on 
daily life in Ihitain aird the United States and also more practical infor- 
mation than (^ther seru(u high school Iwigjish textbooks. Practical infor- 
mation means information usefirl tor traveling arouudJlor livirig In those 
coutttties, S\ich as using a telephone, travelling, using mor\ey, shopping, etc. 
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Ilattori noted that O^al hnglish Workshof) has llhistrations of gestures inside 
he back covei but that no other Lnghsh textbooks at the jun^)r or senior^ 
hi|}h school level present nonverbal connnuniciition systematically.^ ' . 

Judging from the topics Ilattori cites as examples, most textbooijs intro- 
duce American and Britis)i life. Studeiits can learn from them about the 
background culture of I'nglislv. Only Vjc Oown hnglish Conversation seems 
to be expression^oriented ^nd to be constructed on the basis of frequently 
used exinejsions ii^ daily conversations, though all the textbooks are situ- 
ation oriented and aie constructed on the basis of situations that frequently 
occUi*'in daily life or that learners may encounter when tliey visit those 
coui^tiies, as their appendices show. Those \extb(^oks wohid seem to be well 
designed, for culture should be taught through expressions \\\ siti'iations, 
and they offer expressions in various common situations. 

I^nglish conversation courses seeni to give the most cultural information, 
iiTcluding practical information, on the senior high school level. The text- 
books used \\\ those courses have more cultural information than tjie other 
Hnglish textl><)oks. Their subject matter is directly concernecf with daily life 
at home, at school, and in the society oT Britain and the United States. 

However, Hatori did not outline the total subject-matter, so we cannot 
know the to^al cultural infornuition in these textbooks or how accurate this 
iilformation is. Moreover, since linglish conversation is an elective, only 1.6 
percent of the students in tfie senior iWgh schoojs use these textbooks, accord- 
ing to statistics from the Ministry of Kducatfon.'^ 

This is the only study of culture in Knglish textbooks for senior high 
school l^tudents 4hat the writer has found. The writer could ifot find any 
study on culture in textbooks for Fnglish A,*Hnj|tlish B er elementary 
Knglish.*"^ However, there are a few thorough studies on culture in* junior 



♦. 

high school English textbooks. 

Ide's and Saito's Studies. Akiko Ide and Yasuhiro Saito have jnade 
extensive stu^iies of culture in Hnglish texthp^lks at the junior higli level. 
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Source: Akiko Ide, "Daizai to Hyogfli' Keishiki (Materials and I'orms of Expressions) / 
' I'igo Kyoiku, Vol. XXI, No.8 (October, 1972), p. li. 



Ide reviewed five textbook series^ fifteen books in aii,^^ and Saito reviewed 
four series of revised textbooks totaling, twelve books, The major concern 
of both studies was to describe what cultural informatic^s contaiiied in 
tlie books. 

4kiko tde made two /-major snidies. One. was to find out what subjects 
were contained in the textbooks and how many of them were contained 
in each (see results in Table 2):^'^ She provided nine categories: (1) objects 
around people, (2) daily life, {^) manners and customs, (4) scenes and 
nattiTC, <5) geogj'aphy, history, and language, (6) science, (7) stories, 
(8) ideas and imagination, and (9) miscellaneous. The second study was to 
find* out how close the cultural information in these textbooks was to the 
JapiMiese cuHure (.se^ results in Table 3).'^'^ 

Her first study shows tliat all fifteen textbooks include daily life. Yet, 
only foiir include it in more than half of the units, and four textbooks have 
it in fewer tlian ohe third of the units. Maimers anl| customs are seldom 
introduced. Four textbooks do not mention them at all while the eight that 
do include them have them in only one or two units, anct none of the 
textbooks refers to them in more than one third of the units. Geogi*aphy, 
history, and language do not appear at all in six textbcoks, and in only one 
te)^tbook do they appear in inore than one third of the units. Scenes and 
nature are hoi introduced at all iii five textbooks, and they are not introducejd 
in more than one third of the units in any textbook; th<||pfore, no textbook 
displays much cultural information. 

Table 2 show? that all textbooks use similar approaches. They move 
from concrete tWngs ]o abstract things. In every series, objects connected 
with people are introduced in Book 1. The same approach is adopted in 
culture. Akiko Ide's second study shows this clearly. She classifies cultural 
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iiitoim*1tio!i in lour iiiaior categories: (a), (b), (c) and (d). Category (a) is 
the same as Japanese culture, ai\J it includes the intrtHhictioij of Ja|>anese 
cuttuYo winch is marked '(a+'). Category . (h) is partially overlapping with 
Japanese culturf. C'lrlegory (c) is dilTerent Ironi JapiUiosc culture, and things 
tliaf ^io not exis^in Japnese culture are marked (c+). I'oreign culture tliat is 
nof |1kut ol I'.nglish speakers' normal experience is classiiled (d). 
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Source: Akiko Ide,- *M)ai7.ai to Hyogen Keishiki [Mjitcrials and Vofrtn ot'lvxpres- 
sions) " Eigo Kyoiku.yol. XXI, No. 8 (QC^Tol^r. 1972):p. 16. 
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As Table 3 shows, all t^tbooks have sequtMices wjiich go from cultural 
hifomiatloii similar to that Xouiul in the Japanese culture To the cultural 
aspects that are new t(> the Japanese people. All the textbooks display 
Class (a) most in Bool^l and least in Book ,^ ai^d Class (c+) least in Hook I 
and most in Book 3. No textbooks present aspects of other foreign ciiHuiofi 
• in Bo^k r. The order of introducing cultural intVrniation is very good. 

However, Classes (b), (c), and (c+) dcTnot appear often in these text-, 
books. Class (b) appears in less than one third ol the units, aud it do^s not 
^ appear in three textbooks. Class (c) does not appear in six textbooks; it 
appear in one or h^oLunits in five textbooks. .On^ four textbooks contain 
(c^) in more than one tlmd of the units. 

'\^AIdko Ide yioe^yriot explain iW' slie did hei studies, but they seem (o 
^ be done by uiijk^. If one unit has even a little intofination, then it must Imya 
been counteit Therefore, these figures seem to indicate tLaL4liese textbooks 
V corikdn nibg#^culturBl information than they really do. ^notherV^^ik poin 
^of hm study is. that she reviewed only the main ..body of the textb^ks nc 
the appendices, covers, etc. Furthennore, she provided only nine categories 
of cultural information. 

Yasuhiro Saito has also made broad studies of the cultural information 
found in four junior high school English textbook series (see results in Table 
4).^"* He provided fifteen categories, rather than tiine. Higlil categories 
were added j)eopk^ around us, greetings, classm^fn English, ^ports/bio- 
graphy, international- understanding, poems^ and songs. Me reviewed not 
only the lessftns {Jtopbr but also the inside covers, appendices, etc. (see 
results in Table 5).^^ \ . ' ' . ' . 

His first study shows that all twelve textbooks include daily life, 
manners, #nd customs. Objetts around us are inchfdefl'iif Book: 1 ^venth 
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Source: Vailfihro Sdito, "Kaitei Kyokasho-no Daizai to Kpsei |Subje(^f Matters a'ftd 
-'^^ructions o^Kevised Textbools) , "Gendai Eigo Kyoiku,, Vol.. 11, No.9 
(l)Qcetrtibcr, 1974),p. 16. 
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C:()MPARISON AMONC; HI-MS OUTSIDI- !Hi: TliX! 
PROPKR IN THt: Ri:VIStD IKXTBOOKS 
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Sungs 

lllu^rutions 

Pictures of objects 
uround us 

Scenery (12 months) 

Picture of scenes 
in main text 

Maps 

Proverbs 

Poems 

(s fee tings 

Daily conversation 



Gtad.e: 7th 
Textbook; E H P T 

X X X X 

'■ t 

X X X X 
XXX 
X 



8!h 

i: H P 1 

X X ' X 

X X >! X 



E " Everyday English 
H New JfhsH^on English Course 
f ' ^ New Ptini^e English Coutse 
T « Total English Junior Crown Seites \ 
* Item contained in the textboox ^ 



I 



9!)t 



XXX 
XXX 



X 



Source: Yasuhiro Saito» '^Kaitei KySkaslfo-no Daizai to Kosci (Subject Matters and 
Constructions of Revised TejfiWols) . *'Gendai Eigo Kyoiku,, Vol. 11, No.9 
(December, 1974)» pk; 17. Parlially revised by the writer. 

grade) of all the series, and people around us, Boolg? 1 and 2 (eiglith grade). 
Dram^ and stories are included in Books 2 and 3 of some but not all of 
the sixties. Biography is contained in Boo(c 3 of all^ the series. However, 



riu* TtNu'fjjnK of Aincritan Culture ui iMighsf) (\>Mrst-ss \{),\ 

geography, scenery, aiul history arc not inchideil at aTl in the Total l\n^Hsh 
Ju)iior Course Scries, and they aie inchided in only Book 2 or the New ^ince 
l:ji^lish (\)urse. 

9 

(ireetltjgs aie included in liook I in all of the seiies except the 'I'otal 
I:nf(lish Junior Oown Series, though this does niclude them it) other sections. 
All ol Ihe te\tt>ooks contaii^ songs, either in the !uain text or in othei pnrts, 
• Illustrations are contained in every book, but c')nly two textbooks have nuips. 
Nonverbal conununication is not dealt witli in any of these textbooks at all. 

Saito's study shows what kind ot* cultural information is contained in 
the Iwiglish textbooks at the junior high level, but it does not show how 
much cultural information is cont;uned. 

These two teachers' studios aco/irately describe tlie subject matter 
found in junior high school Knglish textbooks. Thereby, one can begin to 
understand how little cultural information is contained in these textbooks. 
Moreover, such cultural inf%rmation is twofold, being based on an over- 
lapping of culture between Japan and the'Dnited States; on the one hand, 
and, on the other, on the culture unique to tlie United States, Therefore, 
one»can easily understand liow little of the latter is contained in these text- 
books. These two studies show the outline of the types^^f cultural infor- 
mation in the textbooks, but they,jLlo not reveal how much such information 
is contained and whether it is accurate. 

Yoshidfl*H study. In a fourth study .Ka/ue Yoshida compares five Hnglish 
textbooj^s at the junior high level with l/anglais par I.WtdStration, Which* 
is the most widely used Hnglish textbook in I'rance. He n/ajfle his comparison 
using five series of textbooks, fifteen in all. and the (Ifst three volumes 
of L,anglaispar l/illuntradon. The major parts of his study were concerned 
with ilhisiration iiiul vocabulary in terms of culture. * 
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points out that fhe l-iench textbook has a(nu)st twice as many pages, 



and many times more pictures arul photos thatrthc Japanese textbooks. 
He also points out that though all the Japanese tejctbooks have i1histration», 
there are only two pages ol photos (there are two or thTee^>u)lor photos in 
each textbook). Japanese textbooks have poor visual niltterials, and nH)st 
of the culture is present.ed entirely in English. 

Yoshida's study oniphasi/es vocabulary. Ihe French textbook contains 
()56 words relating to honre life, people, nature, social life, school lite, time, 
and coirununity. It contains. 2(>^> ol those ()5() words more than Japanese 
textbooks. Khose 2()^> words are shown in Table 6.^^ 




NUMBI-R Ol- WORDS IHA I* APfKAR IN L'ANCJLAIS PAR L'lLl.USTR A I ION 
BUT DO NOI aViM AR IN ANY 01 Ml! JAPANI SI TCXIHOOKS 




Nuipber ol Words 

99 
,58 

55 

i 35 
9 

7 - 
6 

269- 



Source: Kazue Yoshida, "I rance^ni okeru \\\^o Kyokashcl-iio Tokuclio (Charac- 
teristics ol I'liglish l oxtbaoks in I- ranee j . **Gendai k'igo Kyoiku, Vol, 12, 
No,5 (August, 1975), P. i5. 
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Table 6 shows that 99 wj[)i\t5NUH>«t lioiiie lite, 58 words about pe)f)ple, 

55 words about nature, aud iMiv^ml^ about social life included in the f^'rench 

books arc not introduced in the Japanese books. Tluis we can see that 

Japanese textbooks lack so much vocabulary, particularly involving the 

.home lll^. Among the 5H words about people tluil are not included, most 

(36) refer to occupatiolfs, as Table 7 shows.^'' In addition, Akiko Ide has 

pointed out that very few of the words that iwe included convey much of 

the culture of the English -speaking-, people. Of tlie 610 wojds required to 

♦ 

'be taught-j(n junior high school l^.nglish classes l>y the Ministry of Education, 
only a very fewy words cannot be understood without explanations of English 
speakers' culturc/^^ Thus, Japanese textbooks lack much *)cabulary that 
could convey cultural information aPout English speakers. 



lABLK 7 



NUMiy.R 01- WORDS CONCKRNl-D WITH PEOPLK 



Human Relationships 
Family 
Human Bddy 
Occupations 
lotai 



a 


b 




I'rench 


Japanc,5e 




lexibook 


lexibook 


a-b 


• 13 


11 


2 


19 


14 


5 


35 


20 


15 


58 


22 


36 


125 


^7 A 


f 58 



Source: Kazutf Yoshida, "l-raiice-ni okeni Eigo Kyokaslio-no Tokiicho (Churac- ' 
teristics of Hnglish Textbooks in I raiiceJ , "(Jendai tAgo Kyoiku, Vol. 12, 
No.5 (August. 1975) p. 16. Partially rtvimsd by the whtoi. 
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It is soinewlnit siiiprising that Japimese textbooks still have few photos 

aiul pictures aiu! have little vocahiilaiy pertaining to Ciiltiiral information. 

iMench textbooks have a number of illustrations ami words thjit describe 

I', 

situations. Since all ol the series of Japanese texfbooks have iewer Illustra- 
tions and less vocabulary than the I'Vncli series, it is obvious thai none oTthe 
Japanese series has as nuich cultural information as the iMcncli series in terms ' 
of vocabuhuy and illustrations. 

rho studies of junior high school English textbooks were concerned - 
with the volume of cultmal information. IV lust two dealt with subject 
matter and the last with illustiatioiis and vocabulary. They were not con- 
cerned with the quality n>f cultural information and how accurate it was. 
Of couise, they did not reveal whether any covert culture had been presented 
at all. 

,Ogasawara\s Study. An examiner of textbooks at the Ministry of bldu- 
oat ion, Rinju Ogasj^wua, leviewed five Inglish textbooks for seventh-grade 
students (Book 1) from the viewpoint of culture and customs. The reason 
he chose the beginning book was that he wanted to show that a great deal 
of culture was taught through such elementary textbooks. Therefore, the 
mai!i part of his study was a Cksc^ujjslon of how cultural information was 
presented and how accurate it was in cireh textbook. » \ 

He chose eighteen points and di<>c\ssed them. These eigliteen p/ints 
involved namely and occupatiortal positions, conversations an)ong Arrj/rican 
people, the use of the national flag, the use of v/oids-^ ladii^and gentlemen, 
friend, aiul greetings, men and women, sharing work at home, 

married students, the use of commands, house numbers, train stations, fences 
around houses, furniture in living rooms class schedules, world maps, and 
classes of objects/^' His observations were detailed so that hoicked up 
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very small things such as words, strnos, parts of pictures, etc, and he dis- 
cussed their cultural relutionships. - 

* His study revealed that each Of the I'Uglish textbooks provided much 
covert cultuia! uiioimatiou. Some ol it was wiougt^^Wit is not very obvious 
how nuich covert cultural inl'ormatiou they contain, lie shows only a lew 
. examples: there must be more examples than these ot, covert culture in 
theic textbooks, and surely a great deal in Books 2 and 3 as well. 

Summary. Through Ihcst? Hve studies, we understand that .some as- 
pects or culture are taught in luiglish conveisation classes at senior high 
.schools, However, the exact cultural InronTlation in those textbooks is nvt 
known, except (or a lew examples, and nothing vonceriied with Hnglish A 
and Hnglish B iki^^w^^ stwdied. 

I'lnglish teaching at the junior high level can be better understock! using 
the last loui studies. One understands what subject n\atter is pvesented 
through the textbooks. How nuich cultural hirormation is provided by the 
units and by other sections apart Troin the n^ain text, and how ^ose such 
cultural aspect* are to Japanese cultur?. l-ven if these studies do not s!\ow 
the exact volume ol cultural information contained in the textbooks, one 
can estimate from the vocabulary and illustrations that fliere is much less 
cultural inforniation than in the l-renchMextbooks, Ogasawara made it clear 
Uiat even beginning textbooks contained some covert c\dtural information, 
and he discussed the accuiacy ol' the cultural inlormation. Therefore, we 
can estimateVhat and hov| nmch is taught about' culture in l\nglish courses 
at junio! Idgh sch(>ols, aiu^^ accuracy. 

How to E\^uate English Textbooks in Terms of Culture 

\\\ the'previous sUidies there were two major kinds of atuilyses of 
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Hngllsli^ textbook?) iVoi^the viewpoiiU of culture-objective am! subjective. 
The objective method pointed out wliat cultuial ititonuatiou was contained 
mul described its volunie- iisually in terms of the luuuber oPunits, wor()^ 
and illustrations. The subjective nie^thod ilu'olved the authors judgment 
ofvjhe^^a^^^ with which the textbooks presented cultural inroiinution, 
based on his experiences and Ids knowledge of the liackground culture of 
l/Jiglish, rhe former gives a rough idea ol how much cultural information 
is available and its subject ma\ter/and latter gives an indicajion of what 
coVert culture is contained and how accurately the material is presented. 

Both methods have drawbacks. I'oi example, the objective methtnl 
cannot show the actual volume of adtural information except in ternfs 
ol the nuinbei of units. How much cultural information is contaiiied 
in a single iiiiil is not revealed The result will only siiow'lli^Wli ^mii 
counted has such culliifal iiironualion. This Miclhod also fails to show 
how accuriilely the cultural iiilornialion is nresenled. On the other haiul. the 
subjective irteihod does not show which suhjecl mailer or what kind of 
cultural inft)rinali()n is conlaincd as a wiiole. However it does show how 
accurately the material is presented in the judgment of the author. Both 
methods have merits and diawhacks. the strength of the one bein}^ the 
weakness of the. other. Thus both methods should be adopted in the 
analy.sis ol English textbooks. ^ 

Another shortcoming of these studies is t«at the writers did not explain 
how -such -mibject. matter categories were chosen, how criteria were- estab- 
lished, etc. In other w^jids. we cannot know the exact procedures of^^g^..^^ 
studies. ■ ^ • 

. Only a few studies show methods of analy^s of cultiual information in 
foreigiMangiiage textbooks. The writer found one study Written by Elizabeth 

21 . 
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Joiner for evaluating the cul^iral content of « foreign-language text.-^^ Her 
study has four major sections: (I) Illustration, (2) texts containing material 
of a cultural nature, (3X»general questions relating ,^o culture, and (4) supple 



ni)intary material available from the publisher. I^ection ! of the form for 
evaluation is* divided into three parts. The llrst is about types of illustrations' 
and thefTvoVMfiie; the second is about the society represented by the illus^ 
trationlr, and ttie third, the slibjective evaluation of cultural information in 
those Illustrations. Section II contains three parallel parts on texts. ^Section 
III has six questions that call fo.r examiners to give subjective^answers con- 
cerned with cultural information. The last section (Section Iv) is on supple- 
meiitary material (see Appendix I). The evaluation form tlylt she presents is 
very long. Including many vague questions that call for subjective answers. 
This form does not classify items regard to the^ culture involved; thus, a 
revision of this foriT! is necessary . ' , 

Using Joiner's "lorin for Iwaluating the Cultucal Content of Foreign 
Language Texts," as a basis, the writer mnide a new revised form for analyz- 
ing the cultural information in texts (see Appendix 2). The objective parts 
of Joiner's form were adopted first (Section 1, Part A, and Section 2, Part 
A). The forj^^ was used with only the addition of ''portraits'' since . so 
many portraits iippear in Jap^N<^ texts. However, cpntents of the latter 
were changed. It was divided into two divisions: type of writing andsubject 
matter, using many categories from Walt<3r PowelTs monograph, *' A Check 
List for American Culture*'*^'^ on both of these and fr^n Gladys G. Doty 
and Janet Ross's Language and Life Jn the U, S. A. on subject matter 
only. This new form includes a checklist of culture with a big C, culture with 
a «mall c/^ practical Information, and covert culture^^ (see Appendix 2). 
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Analysis of English Readers at Senior High Schools 

The writer analy/.ed ten series of l^nglislv readers in l-nglish B at senior 
high schf>ols in .l^fn/'^* These readers are used for reading instniction in 
English couises. High soliool l-nglish readers were chosen because not many 
studies of high school InglLsh textbooks have been made, and these text- 
books seem to contain iuor* cultural information than do grammar and 
coinpojiition textbooks. In the choice ol content for the readers, semantic 
meanings as welli as giannnav are considered carefully by the authors; 
however, in granunar and composition textbooks, sentence structures are 
considered, bift semantic meanings f'eceive, less attention. ' ^ 

Basic backgionnd inlormation Ibr the 30 readers is shown in Table 8 
(Nos. I -8 o! Appendix 2.). No. I gives the full titles of (he ten reader series 
with theii abbreviations in parentheses lor cotwenience in latter explanations, 
rhc' levels are shown ys Book» I, 2, and 3 lor tenth, eleventh, and twelfth 
grade s(utlenKrnr5?.>ectively . No.3Jists the chief editors. No.T shows the 
nuiubei ol/pages in each reader. No.8 shows the number of units in each 
Inch does iu>l^ always match the number of lessons because some 
jiessons have two JiliNeient kinds of teaching materials, so they are counted. 
kiS two units. 

The results of the writer's analyses are sln)wn on Table ^) (Nos. 9-12 of 
Appendix *2). How much American culture is contained xn /^\\ reader 
is described in No.^). The number listed does iu>t mean units cJevoted com- 
pletely to the United States, the American people, their life, or other fisp«cts 
of Americjur culture but refers to the lumiber of units containing fliese"" 
eleijieiTis either throughout or in part. Therefore, most of the American . 
cultural information is found in these units^ 

Illustrations are very important elements x>ft{nglish textbooks to Convey 
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the backgrouiul culture of Knglish speakers. All illustrations, including 
appendices and inside covers, are shown in No.lOjHidare classified in eiglu 
categories. The figures in parentheses indicate the total riuniber of illust- 
rations in eaclv^tegory, and the figures without theni show many of those 
are or seem to be concerned with American culture, most of which ^ found 
in^he units \lealing with American culture. If the illustrations are not obvi- 
ously related to American culture, they are not included in those numbers 
without parentheses. Therefore, not all of lh« illustrations counted here 
necessarily show American culture; only the mimbers listed in tlie' upper 
row indicate the number of ilhiStra^ItmsJlia^^iay possibly show American 
culture. 

Types of writing "and content are shown in No. 11. If the reader con- 
taiiis ^uch items, it is marked X, regardless of the importiince and frequency 
of the type. Thus, blanks in this section mean such .items are not included 
in the reacjer at j^ll. . ' 

' / ■ ■ 

Evaluation of English Readers at Senior Hijgh Sdhools 

The chief editors of all of the readers are welF-known scholars in English 
linguistics, Hnglish literature, and Hnglish education. The editors botrowed, 
adapted, or abridged American or British works and prepared notes, and 
e?^ercises for each uiiit. Such notes are mainly definitions of difficult words, 
and the exercises are primarily on grannnar and translation. 

All the readers average. about 110 pages and are divided into 10 to 19 
units. Less tlvjin half of the units are coiicerned with American culture in 
any way. Surprisingly, eight readers have not more than three such units. « 

^11 of the readers have illustrations in one or more of the eiglit classes. 
All fiave one of two pages of color photographs and reproductions, but 18 
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out of 30 readers (Jo not have any color photographs of the United States. 
Twelve readers do have them, but they are of famous places such as Yellow- 
stone National Park or the Grand Canyon. Only Laurel Ne\yiyision 
No3, md New Age l^oA ilhistraje American school life ^nd daily Hfe. Some 
black-and-white photographs and pictures are used, but fuany of them are 
not concerned with the United States, as the numbers indicate. And even 
those illustratious counted as sucli may be doubt/ul as indicators of American 
culture. Some may have been included oi\ly fen the^sake of being possibly 
related to culture. 

Not all readers are interested in showing as much of American culture 
as possible willi illustrations. Only **Vnicorn'* ^nd My htigUsh put pictures 
or black-and-white photographs on the inside covers. This is wasteful because 
Japanese textbooks cannot |(ave many pages and cannot afford to have many 
illustrations in the main text undir the present strict guidelinejf set by the 
Ministry of Education. 

Many portraits are contained in readers, but other illustrations are not 
frequently contained. Only 1 I of the readers have maps of a part or t*he 
whole of the United States: Hetrer Guide, Laurel Vista, .and Shorter have 
no American mtips in any of their volumes. Moreover, only five readers 
have reproductions of American things. Therefore, from the point of illust- 
' rations, American culture is not introduced well. 

The main text of the readers was analyzed as to types of writing and 
contents. The types^are divided into ten categories: . dialogues, narratives, 
essays, letters, newspaper articles, folk tales, poems, novels, plays, and bicv^. 
• ' ^raphies. All of the readers contain essays, and most of them contain dia- 
logues and narratives. Every series of readers has letters. Only Defter Guide 
" has a newspaper article. Vistji, NeW Vision, Shorter, My English, and Oowrt 

E^.- ;. .2-5 " • , ; 



TABLE 8 ■ 
SE'NIOR HIGH SCHOOt ENGLISH REA-I^E^S 



1. Title of Text 

■, \ 

'"''Unicorn*' Li^Klin}) 
Readers 

( ''IJ nicorn' ) - * , 
Better Guide to 

EnKliah Reading 

(Bottor Guide) 
Tho I:.aurel English 

R«ad« rm 

( l.aurfcl) 
The VlaU English 

Rendor* 

{Heyv Vision) 
Now Vision English 

Readers \ 

(New Vision) 
fho New Age\ 

Reader* 

( New 
S ho r ^e/'^nftU^lV 

Readers ^ \ 

( ahpf tThr.) 
My English 

Reside rs 

(M^ Eifglish) 
The Crown EngUs^^ 

Readers 

( C rown) 
High Road to 

English Rei^ding 

(High Road) 



l«rs \ 

1^ Age) \- 



2. Level 
J Book) 

..... 

1 

3 
1 
2 
•3 
1 . 



3 
1 
2 
3 
1 

3^ 

1 

2 

1 

2 
3 
1 
2 
3 
1 
2 
3 
1 
2 
3 



3. EditoM 



Narita, * 
.SoijI 
^ct a!. 
Yasol, 

MJnoru 
et mI. " 
NftkaQ, 

Kiyoaki 

et aV. 
Saeki* 

Shoichl 

ot aT. 
Tachlbana, 

So ikan 

ot al. 
Otsuka, 

Takahobn 

et al. 
Sawasakl, 

Kunizb/ 

et kl. . 
Ogawa, 

%ah ^" 
NakaiJinia^ 

P;U|p.lo 
et a>. 
Sakaklt r^^v 
Tatsu, ^ 



4, P^iblisrfiers 

Bun-Eido* 

Kaitakusha 

Shlmi^u . ^ 
Shoih 

Sanseldo 

KaSryudo ^ 

KenKyuaha 

Ka^rylK^o 

Obunsha , 

$Ansela*o 

^if^lflTftldo 



5. Publ ioation 
Date 



Feb, 25, 

Feb* 25* 

Fob» 25, 

FeV. 15. 

Ff^b, 15, 

Feb, 15, 

-Feb, 15, 

Fwb, 16, 

Feb, 15, 

Mar, 15, 
Mar, , 30, 

Mar, ?0, 

Dec, 15, 

Deo, 5. 

Dec, 5, 

J an, 20, 

J an, 20, 

J ah, 20, 

Jj} ec, 5, 

\"Dec, 5, 

Dec, 5, 

FHb, 10, 

F*b, 10, 

Feb, 10/ 

KUr; 15. 

Mar, 3U 

Mar» 30, 

Mar, 15, 

Mar, 30, 

Mar, 30, 



1974 
1975 
1975 
1973 
1^74 
1975- 
f973 
1974 
1975 
1973 
1974 
1975 
1973 
1974 
1975 
1972 
1973 
^1974 
,1975 
1976 
1975 
1972 
1§73 
197^4 
1975 
1975 
1975 
1973 
1974 
1975 



7.NiirriVcr of 8 
Pages ^ 



NuiT)ber of 
Unite 



ll2 
116 
109 

'105 
114 

.103 
115 

,110 
113 
115 
120 
120 
110 
llO 
106 
110 
116 
116 
117 
116 
118 
111 
113 
115 
105^ 
111 
110 
100 
112 
113 



+ XXII 
V XVKI 
+ *4(;xiv 

+ ' XV ' 
XV 
XXI) 
XI I . 

xvx 

X 

X . 

xr 

Xi 

X V 

Xi 

XI M 
Xi U 

xr II 

X 1 
Xi ' 

X I 
XX 
XXI 
XV 
XVII 

XXI 

XX) 

XI I 
Xi 

XI ' 



17 
16- 

1^- 

.15 ' 
18 
19 
18. 
15 * 
15 
M 
14 
14 
12 
12, 
14 

14 * 
12 
19 
13^ 
11 

15 ' 
13 
10 
14 

14 
14 
16 
U 
14 

■iV, 



J( No. 6 is omitted b«af 



.use the prloe is set by the Miniifttor of 



Education Artd In uitknown tp^ th^ wrlteK) 
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TABLE 9 - ^ 
^ RESULTS OF E»Al.yATlOK OF SENlOft-HIGH SHOOL ^ Et^GLfSH REA/ERS 
.;, - --.-i^-l.-^.^ . ^ — y A J ■ 



I.0V0I <Book) 



, ,y — u^.^- 



V(«U New ^^ion Nc^ A«» 



Btwrur My Ent' 




?.Numl>er of units , 
concer^ng U. S. , 

A, i. Hiotographs 
^Color 

Black & Whitt^ 

b. Drftuing* V 

c. ,Mftps ' 

Carlfions 
e. Roprodootlojts, r 

g. Olher* ^ 



14 () 7 e*) . f) J) 5 7 5 



4 'I " 8 ' a 4 



() 6 ' 6 ' 1 3 8 (> 8 



8 7 4 -^f) 2 3 



1 0 0 0' 2 J 1 > 0 2 0 0 0 2 1 k 1 0 0 1 0> M) 0 / « 

}8)(8)(1) (1)(2)(1) (2) (8) (I) (n)(8),(2) (2) (2) (4K (8) (3) (3) U) (1) (2) (1) (0) (0) (0) (Q) .(2) (3) (4) (2) 



5 5 2 2 0 J -2 2 8 
(8) (18) (()) (5) (2) ^ 



2 5 7 8 4' 10 



8 0 0 2 
(U) (13) (f>) (18 



<i 8 2 ^0 1 2 1 ,1 0 

l2) (2?^ [\^ (18) (11), (23) (10 (K) (li) (13) (f>) (18 (7) (1(» (2) (6) (7) -(4) Il3) i5) ' 

14 z 0 15 6 5 1?— ir() 4 8 l \ 8 12 7 ,11 7 3 r4 8 7 3 2 0 i2 7 5 7 1 I 

m m- ■ 8 ^ (15) (8)" (ZO) (18) (8) (15) (12) (10)1 OO) (17) (31) ,C!3) CS) t^)' (2S'(30) OM) (1» (II) (2) (1« (1^(11) (ICJ (10) ((i) .;; 

1 '< 0 ■ u) ■ 0 1 ■ / 0 0 1 '2 1 0 6 0 ,0 01 11 I. .-^2 0 

(8)(k)(8).(0)lh)(0) (OMDd) \0)\^))m i;j)(8)(8) l3)(l)(l) (1)(1)(2) (0)(1)(1) (l)(l)tlK «^)(1)(0) . 

((V (0)- (0) (0) (0) (0^) (0) (0) (0) (0) (\) (0) (0) (0) ■ (0)^(0)* (0) ((5) (0) (0) m (2) (0) (0) (I) (0) (I) (0) (0). ^ j 

2 0 \) .v-^(»-ir7> ' ' 0' 1 0 2. 0 0 () 3 0 1 1 * 0 Q 
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do not have much literary content. Every series except Better Guide Qnd 
Crown inchide biographies. In summary, the readings in the textbooks are 
liiainly essays, with some narratives, including diaglogues. The higher level 
readers have more essays. 

Contents concerned with American culture are sliown in Part B of 
No. 12. l^nglisli readers are often saW to be too literatute-oriented, but they 
Ho not contain much American literature. Vista has none, and Oown and 
^My English have very little. American music is not well covered either, and 
four- series do not include it at all. Geography il contained^in every series, 
but four series do not include American history; -Rven when such.ele- 
men ts, are contained, the coverage is light. Therefore, the read^srs provide 
little Culture with a big C. * , * Svv 

Elements of culture with a small C are not displayed enough cither. All 
of the reader scries do have daily life,^nd all but Vista, Shorter, mdOown 
have school life, but onjy^ven books contain manners and customs. Sur- 
prisingly, none of the readers h^ nonverbal communication. Measurement 
is not ^escribed much or well in the main text of the readers, although 13 
readers have conversion tables between the American system and the metric 
system. It is interesting that oritv My English N6.1 includes clothing. 

'Insufficient overt cultural information on the Ameircan people and the 
"United States is provided in thwse 30 textbooks, as the writer has explained. 
Some covert Americto culture was found in each textbook during the 
analysis. The ide/itiflcation of thestf elements was made subjectively. It is- 
noC eajy to find them; thus, thejc may be ignored by teachers and students. 
Since the writer has not had a chance to look over the teacher's manuals, 
he does not know how such covert culture is taught, in classrooms. However,, 
judging frpm cdnversations with some Japanese students a|w| fVtirfrhis own 



experiences and backgioiiiul knowledge of Hnglisli teachers, lie finds that it 
is conunonly ignoied, while graniniar and translation are emphasized. 

Kven in the high school luiglish readers, which contain readings from the 
United States and Great 'Britain, there are almost no units that directly 
introduce /hc^Inited States, her people, their life, and their culture, thougli 
Ssucii iii^IOrniaMo^^ is given on other nations. Some units cover th^se areas 
.indirectly ,\byt there are not many such units in each .textbook. Also, there 
ai^ tew photographs and pictures that describe American culture^ directly. 
NeHhcr are there many such unit^ in eac[j textbook. Section (B) of No, 1 1 
showsNiiat many textbooks have few Aiiiericau^ultural elements; and even 
those rtiat\l() present them in only a few units. Fortunately, some American 
covert culturc\is found, but: not much, ^nd it is usually ignored and no^ 
taught. In conclusion, these readers do not have much American culture 
with a big C, culture ^ith a small c, practical information, or covert culture, 
and what Htlle is lncl\ided is not tauglit w*lL It is no wonder, then, that 
^apane^e high scho(5l students do not learn much about American culture 
through these readers or through their English classes in high school. 

Summary 

This study was conducted to investigate what and how much is presented 
about Mnerican culture in Hnglish courses ih Japan. There are two main 
parts of this study: review of previous studies analyzing English textbooks 
from the. viewpoint of culture and an analysis of En^ish readers it senior 
high schools. \ 

Iht writer reviewed five studies of senior high school Englishf conver- 
sation textbooks and of juhior high school English textbooks. The former 
introduced more material about Britain and the United States, their people, 



and their cultures. Most of the latter contain daily lite, maimers and customs, 
but not ro any great degree; these texts hick some cnhunil items. Tliey use 
only a Tew illustrations and a limited vocabulary to convey cultural infor- 
mation. They also have some inaccurate cultural information. 

rhe writer analyzed ten series of senior high school Ivnglish readers 
with a revised version of Joiner*s evaluation form. This study found that 
these textbooks are mainl)flingujsticiilly oriented and not culturally oriented. 
Most of the readers do not have any units to describe the United States and 
its people or culture directly. They contain only a little Americiin culture 
in Just a few units. They jack sonie important items of American culture. 
They do not contain many things about America either in the main texts 
or other parts. Iwen^^the little cultural information that is given is not always 
described accurately. As a result, high scliool Hnglish readers contain little 
about Culture with a big (\ culture with a small c, practical information, 
or the covert culture of American people, and they do not present American 
culture well. 
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APPENDIX 1 

JOINER'S FORM FOR EVALUATING THE CULTURAL 
■ CONTEhrft)F FOREIGN LANGUAGE TEXT 

EVALUATINOJl'HE CULTURAL CONtliNT OF 
FOREIGN-L/^fJGAUGE TKXTS „ 

'\ \ 

0 

Form for Evaluating the Cultural Content of Foreign -Language Texts 
Title of Text: 

^uthor: y 
JPublishcr and Copyfight date: ^ 

Language and Level: 

This text is (1 . 2, 3.4, ) in a series Of „ 

L Illustrations: 

- A. Types of i^ustrations (Check those which apply.) 

!. photographs: black and white 

color 

2. n\aps 

3. Tacsimilles (of tickets, coins, letters^ etc.) 

4. <^rtoons and comic strips 

5. reproductions of works of art 

6. line drawings.^ 

B. Segments of society represented in illustrations 
(Check those which apply.) 
1 . socio-economic levels: upper • 



\ 
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middle 

l0wer_ 

2 . age groups : youth 

f , middle age 

old age _ 

3. sex: male ^ 

* female: 

4. life styles: ^ urban 

rural 1„ ^ 

small towif 

C. Overall impressioif of culture created by illustrations. (Make i check 
mark along the line at the point between the two adjectives which 
best expresses your evaluation. A check halfway between the two 
would indicate a balance between two opposltes.) 

Illustrations * - 

authentic ^ ^ ^ inauthentic 

historical * contemporary 



-J 1 1 



active ^ ^ ^ _ ^ . 5^^" 

quaint, romantic realistic 



inoffensive ^ . ^ ^ controversial 

representative * ' selective 

formal \ inforrnal 
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attractive . unattractive 

postive / _. _. 



■ ■ . / 
II. Texts Containing Materia! of a Cultural Natute: 

A. Types of texts' (Check those which apply.) 

1 . dialogues "seeded' with cultural inforamtion and/or based on 
situations typical of the foreign culture^ 

2. special cultural narratives* _ _ _ _ 

3. explanatory cultural notes. 

4. songs J 

5. poeuis., . _ - 

6. cssays__ . . __ - ^ ' * 

7. letters^ . r 

8. newspaper articles. y 

9. jokes and anecjlotes 

10. folk tales anfl proverbs 



13. other ( 



B. Segments of society represented in texts 
(Check those which apply .) 

1 . socio-economic levels: upper _ 

middle„ 
lower^ 

2. age group: youth. 
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middle age_ _ 
old age_ 

3. sex. male _ ,1 

female,^ 

4. lifb styles: urbmi._ 

rural^, j_ 
small town 



C. Overall impression 6f culture crested by texts (Make a.cj^eck mark 
along the line at 'the point between tlie two adjectives which best, 
expresses your evaluation: A check halfway between the two woujld^ 
indicate a balance between the^fW opposites.) 

Texts 

lively ■ ^ ... dull ' 

r 

antiquated ^ _modern 

positive . . ^ ^ _^il?8ative 

genuine ' . _^ ^ ^ fales^ 

balanced ^ ^ ^ ^ ^ ^ ^biased 

interesting^^ ^ ^ ^ boring 

fresh and original stereotyped 
superficial , profound 

happy sad 
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\ work ^ ^ . ^ , ^ , ' play 

Serious . _ ^ , , , , light 

I 

I 

III. General Questions Relating to Culture: 

1 . List the ftfreign countries whose culture is described or illustrated 
in the book. 

2. In^our opinion would this book tend to reinforce negaiive 
stereo-types of the foreign people? 

Yes( ) No( ) 

3. Do the authors of the book seem to consider culture an integral 
part of language study or incidental to it? 

Integral ( ) Incidental ( ) 

4. Is cultural iT\aterial presented in a fragmented way (bits and 

pieces here .and tjhere) or is it unified around patterns and themes 

ti ■ • * 

of culture (patterns of poHtenew, leisure activites, family relation- 
ships, etc)? 

/ . • f Fragmented ( ) Ui\^ned( ) 

5. Does this book compare and contrast the foreign culture with 
American culture? *' ' . 

Yes( ) No( . > 

6. All things considered the presentation of culture in this Ttook is 
poor( ) falr( ) adequte ( ) good ( ) excellent (^ ). 

IV. Supplementary Material Available from the Publisher: 

1 . Does the Teacher's Manual contain specific suggestions for the 

■ t 

teaching of culture? 

Yes ( ) No ( ) 
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j^2^ Ust iupplemcntary miatcrial keyed to the book such as flhhs; 
fllmstripSi flash cards, and the like. 
3. 4puld Vour school be able to pur|)imsA these materials? 



No ( ) 
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KIT AO'S Fp^H^OR EVALUATING Twfe . AMfeRICA^ CULTURAL 
CONTENT OF ENGLIS^t TEXTBOOKS IN JAPANT 



L Title of the Text ' 

2. iLovel* , 

3. Authors 

4. Publishers 

-"^5 . Date of Publics ttojj 




/ 



■X 



6, -Price ^ ^ 

7. Nuhiber of Pages v 
/ 8. Number of Units 

9, Number of Units Ipclyding References to America 
10^ Illustrations of Parts of the United States and Americari Things ^ 
Photographs ^ " # ^ 

i. Color - * * 



0- 



Black and white 

b. Drawings 

c. Maps 

d. Xartoons 
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e. Reproductions 

f, Portrait!l . ^ 
Other 

Texts Containing Material Cartcerning American ^Iturc 

A. Types of Writing r ^ . ' . ^ 

a. Dialogues **seedeii" wilit cultural information and/or based 
on "American situations / 

b. ' Narrativ^^ ' 

c. Essays 

d. Letters ' * 
!^ e'. Newspaper Articles 

f. . l^olktales ^ 

g. . Poems 

h. c^ovel Segments « 

i. Plays 

j. Biographies f 

B. Content ^ > J 
'a. Music 
''b. Literature 

Poems 
Novels 
Plays 

c. Geography 

d. History 

e. ^Dailylife 

f. School Life 

g. Manners and Customs 



\ 
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h. ^I^nverbftl Communication 
I Verbal Communication Media 
j, MeasuYement 
k. Time 

1. Events (Annual) 
m. Transportation ^ 
n. Clothes 
o. Sports ' 
p. Money 
q. Names 

r.,..---Food 

12. Appendix 

a. Poems 

b. TaWcs of Measurenients 



